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The Little Village Education Collaborative (LVEC) was established in 2014 to focus on implementation of the 
educational strategies of the Little Village Quality of Life Plan, the creation of which included over 650 community 
residents and representatives from over 80 neighborhood institutions. LVEC works to connect the key players 
impacting the education system in the community in order to evaluate the current state of this system, plan strategic 
improvements for the future, and support legislative changes that expand educational access and opportunity from 
birth to old age. Representatives include stakeholders from community-based organizations, local public schools, 
early childhood centers, higher education institutions, the Chicago Public Schools (CPS) local Network 7 and the City 
Colleges of Chicago. 

Enlace Chicago convenes the Little Village Education Collaborative. Enlace’s mission is to convene, organize, and 
build the capacity of Little Village stakeholders to confront systemic inequities and barriers to economic and social 
access. Enlace is dedicated to making a positive difference in the lives of Little Village residents by fostering a safe and 
healthy environment and by championing opportunities for educational advancement and economic development.
The Little Village Education Collaborative is grateful to the organizations, institutions, and individuals that contributed 
to the development of this report. Our greatest sentiment of gratitude is for the students and parents that entrusted 
us with their stories. Gracias por compartir sus historias y experiencias con nosotros y por la confianza que nos 
brinden en compartirlas con el resto del mundo.
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Equipped for Equality
Generation All
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  Office of Language and Cultural Education
 Local CPS High Schools
  Farragut Career Academy
  Infinity Math, Science and Technology
  Multicultural Academy of Scholarship
  Social Justice High School
  Spry/Community Links High School
  World Language High School
 City Colleges of Chicago (CCC)
  Harold Washington College
  Malcolm X College 
  Richard J. Daley College
 Northeastern Illinois University (NEIU)
  El Centro
  Professor Francisco Gaytan
  Proyecto Pa’Lante
 University of Illinois at Chicago (UIC)
  Latin American Recruitment and Educational Services (LARES)
  Latino Cultural Center
 Yollocalli Arts Reach
Parent Leaders for College
Robert R. McCormick Foundation, Communities Program
UChicago Consortium at the Urban Education Institute (UEI), To&Through Project

This report would not be possible without the generous support of Chicago Tribune Charities, a Robert R. 
McCormick Foundation Fund and Generation All.
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Death becomes a dealer us the addicts
As we feed off the lies of dominant culture keeping 
killing us in a garden of terror
Question why our system doesn’t want to give us a 
proper education with real historical facts
Our books institutionalized public school classrooms 
packed and starved for resources
So Students would rather pack heat and claim some 
corners to hustle even the streets learn how to smile 
with all the corruption
Question why some of our family members work two 
jobs and still don’t make enough money to take care of 
their needs

Excerpt from “An Open Letter to the People”
Luis Carranza, MAS ‘17 Graduate*

The above excerpt is a depiction of the reality that a Latino† youth from the southwest side of Chicago sees himself 
and peers living and navigating. In his reality he is deprived of a proper education; instead he encounters an education 
that feeds him lies and refuses to value his culture and experience, while limiting his growth through lack of resources. 
As his peers lose hope in an educational system and society that places them at the margins, they turn to the streets 
of their neighborhoods to which they lay claim. Luis’ poem is part of a narrative that seldom is heard outside of the 
communities that live these realities and serves as a counterstory to the dominant narrative that deems Latino youth 
uninterested in their education and academically unfit for college. This counterstory calls us to reflect and engage 
in critical dialogue around the historical and political inequities that continue to exist in our educational system and 
society despite the efforts of countless organizations, communities, and individuals. Critical dialogue and reflection is 
the first step in working collectively towards transforming an educational system that does not work for all students. 
Only after we have unpacked the complexity of these issues is action possible (Freire, 1970).

Background

Latinos are the largest, youngest, and fastest growing population in the U.S. They experienced a population growth 
of 43% from 2000-2010 and have a median age of 27 years compared to 42 years for White non-Hispanics (Peralta, 
Caspary, & Boothe, 2013; Santiago & Galdeano, 2014). It is projected that Latinos will increase from 15% to 19% of 
the labor force from 2010-2020, while White non-Hispanics will decrease from 68% to 62% (Santiago & Galdeano, 
2014). Despite the growing number of Latinos in the U.S. and their growing presence in the workforce, the dearth 
in college degree attainment in the Latino community continues to persist. According to Yosso & Solorzano’s 
2006 Latino Policy & Issues Brief: Leaks in the Chicana and Chicano Education Pipeline, out of 100 Chicana/o 
elementary school students, only 8 will graduate with a Bachelor’s degree and 0.2 will earn a Doctoral degree.

The disparity between Latino population growth and Latino college attainment deserves attention not only because 
a college degree can provide access to more professional and leadership opportunities, but also because it is a social 
justice issue. Latinos in the U.S. have long experienced the implicit and explicit effects of racism through the national 
schooling system (Yosso, 2006; Page & Scott-Clayton, 2016). Strides have been made in supporting Latino students; 
milestones include the implementation of the Higher Education Act of 1965 that established Hispanic Serving 
Institutions (HSIs), the 1998 revision of this law that created GEAR UP, the establishment of the DREAM Fund in Illinois, 
the introduction of the State Seal of Biliteracy, and the implementation of Freshman on Track for Chicago Public 
School (CPS) high school students (Altbach, Gumport, & Berdhal, 2011). Freshman on Track has had great success in 
increasing the high school graduation rate and will be touched on further in this report. It is important, however, that 
stakeholders take the time to critically and thoroughly examine such efforts in order to identify still existing gaps in 
support. This report, in part, serves as a critical examination of the advances made in supporting Latino students.

*     This poem by Multicultural Academy of Scholarship graduate Luis Carranza was performed originally at Louder Than 
a Bomb in 2017. For the full poem, see Attachment 12.
†     Latina/o, Chicana/o, Mexican-American, and Hispanic are used interchangeably throughout this report because each 
includes the majority Mexican population found in the community of Little Village. However, it is noted that each carry a 
distinct meaning that is tied to political and social histories.
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“

“

1. What percentage of Little Village elementary school students go on to attend Little Village high schools?

2. What high schools & colleges are Little Village students choosing to attend?

3. What does Little Village college readiness, application, and enrollment look like?

4. What is the college retention of Little Village students that attend college after high school?

Research Questions

The following are a set of research questions identified by the LVEC High School to Postsecondary Committee. The 
data required to answer these questions is necessary to inform the creation of intentional strategies that more 
effectively support Little Village high school students in achieving their educational aspirations. Due to limited 
access to CPS data and a short timeline, this report focuses on answering research question #3.

Drawing upon qualitative and quantitative data on the 
college access landscape of one particular community 
located on the southwest side of Chicago, known as Little 
Village or La Villita, this report seeks to shed light on the 
nuances surrounding the complexity of the transition 
from high school to college of its Latino students. The 
facts and data presented in this report will provoke 
critical dialogue around college access for students in 
Little Village, with the mission of creating very intentional 
multi-approach initiatives that align stakeholders’ 
resources and existing systems to better support 
these students in accessing and succeeding in college.

Population 

Little Village, known as the port-of-entry for Mexican 
immigrants to the Midwest, is a community comprised 
largely of Mexican families. It is 93% Latino when the 
population of the Cook County Jail is not included and, 
similar to the national Latino population, the population 
is very young; 29% of residents fall under the age of 
18. The community is also one of the most densely 
populated in Chicago with close to 74,000 residents in an 
area less than five square miles. Thirty-seven percent of 
residents live below the poverty line, which includes 52% 
of youth 18 and under and 46% of those under 5. Only 
49% of Little Village residents hold a high school diploma 
or its equivalent, only 12% have any college experience, 
and only 6% hold a 4-year college degree or higher (ACS 
2015-5YR). According to CPS demographic data reports, 
Hispanics are the largest racial group represented in CPS; 
almost half of CPS students are Hispanic. It can then be 
inferred that Little Village students are well-represented 
among the 76% of CPS high school freshman that 
aspire to earn a college degree; however, according to 
the University of Chicago’s Urban Education Institute 
(UEI) To&Through Project, only 18% are projected to 
earn a degree within 10 years of entering high school. 
According to the Pew Research Center, a college degree 

continues to be the most effective path out of poverty; 
therefore, increasing college attainment in Little Village is 
essential for improving the quality of life of its residents. 

In response to the momentum created by the 
conversations that took place during the creation of the 
2013 Little Village Quality-of-Life Plan, Enlace Chicago 
convened the Little Village Education Collaborative (LVEC). 
This collaborative pulls together over 40 multi-sector 
educational partners who work to fulfill the educational 
goals and strategies articulated in the Quality-of-Life Plan. 
These goals and strategies consider the entire educational 
pipeline from early childhood education to adult 
education. This report stems from the strategies being 
implemented by LVEC’s High School to Postsecondary 
Committee, which focuses on strengthening high school 
to college transition for Little Village CPS high school 
students. The committee consists of parents, K-12 CPS 
advisors and counselors, higher education administrators, 
and other community and non-profit organization 
representatives. It is one of four committees within LVEC. 

Little Village
Port-of-entry for Mexican immigrants to the Midwest

74,000 residents in a five square mile area

29% of residents fall under the age of 18

49% of residents hold a high school diploma 

6% hold a 4-year college degree or higher 
12% have some college experience
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CRT is utilized as the primary theoretical framework for analysis in this report. It works to center the reality that Little 
Village students face in navigating oppressive educational systems due to their race, social class, immigration status, 
gender, and sexual orientation.

To&Through Project Data

As stated on the UEI To&Through Project online tool, “The To&Through Project provides educators, policymakers, and 
families with research, data, and resources on the milestones that matter most for college success so that Chicago 
can give every ninth grader who aspires to earn a college degree the opportunity and support to do so.” The UEI 
To&Through Project provides data on CPS Freshman On Track, High School Graduation, College Enrollment, College 
Persistence, and College Graduation. The backbone of this report is an analysis of the UEI To&Through Project’s data 
on High School Graduation and College Enrollment of Network 7 high schools, which consist solely of the six CPS high 
schools in Little Village. The following was calculated across years 2011-2015 for each individual CPS high school in 
Little Village and in aggregate for Network 7:

•   Total graduating seniors 
•   Total number and corresponding percentage that are Highly, Moderately, and Minimally Qualified graduates
•   Total number and corresponding percentage of Highly, Moderately, and Minimally Qualified graduates that

did not enroll in college after graduation

Student Semi-Structured Interviews

Six semi-structured interviews were conducted with Little Village student alumni using a pre-outlined interview 
protocol (see Attachment 1). Interviews were audio recorded, transcribed, and coded to identify emerging themes. All 
students interviewed attended a Little Village CPS elementary school and high school, graduated high school between 
2012-2015, attended college following high school graduation, and are either currently still in college or have stopped 
out. Five out of the six students were drawn from a pool of students recommended by high school counselors and 
advisors in Little Village; thus, the experiences captured in the interviews regarding interactions with high school 
counselors may be skewed. The sixth student was recommended by a non-profit working with Little Village high 
school students.

Framework and Methods

This report combines several sources of qualitative and quantitative data to compose a landscape of the college 
qualification, access, and enrollment of high school students attending Little Village schools. The primary source 
of quantitative data is the UEI To&Through Project. This is complemented by qualitative data gathered from semi-
structured interviews with Little Village high school alumni and focus groups with parents from the community. The 
analysis of these combined sources of data was conducted using a Critical Race Theory lens. 

Critical Race Theory

Critical Race Theory (CRT) is an analytical framework that has its origins in the 1980’s, when scholars in schools of 
law developed a framework by which to examine and challenge race and racism in U.S. society and the legal system 
(Yosso, 2005). The five tenants of CRT, as outlined in Tara Yosso’s (2005) journal article titled, “Whose culture has 
capital?” A critical race theory discussion of community cultural wealth, are the following:

1. The Intercentricity of Race and Racism- CRT is based on the premise that race and racism are endemic and 
permanent in U.S. society.

2. The Challenge to Dominant Ideology- Critical race scholars argue that traditional claims of race neutrality 
and objectivity act as a camouflage for the self-interest, power, and privilege of dominant groups in U.S. 
society.

3. The Commitment to Social Justice- CRT is dedicated to advancing a social justice agenda in schools and in 
society.

4. The Centrality of Experiential Knowledge- CRT finds the experiential knowledge of people of color 
legitimate, appropriate, and critical to understanding, analyzing, and teaching about racial subordination.

5. The Interdisciplinary Perspective- CRT analyzes racism, classism, sexism, and homophobia from a historical 
and interdisciplinary perspective that, in education, draws from multiple methods for listening to and learning 
from those knowledges otherwise silenced by popular discourse and academic research.
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Parent Focus Groups

Two focus groups were conducted with Little Village parents that participated in Parent Leaders for College (PLC), 
an LVEC initiative. The focus groups sought to capture the ideas and viewpoints of these parents regarding what 
they found to be the most helpful and relevant in better understanding the college going process. Each focus group 
consisted of about 6-8 parents, followed a pre-outlined focus group protocol (see Attachment 2), and was audio 
recorded, transcribed, and coded to identify emerging themes.

UEI To&Through Project Data Explanation

Network 7 includes the following schools:
• Farragut Career Academy (Farragut)
• Greater Lawndale High School for Social Justice (Social Justice)
•  Infinity Math, Science, and Technology High School (Infinity)
• Multicultural Academy of Scholarship (MAS)
• Spry/Community Links High School (Spry)
• World Language High School (World Language)

Graduates are divided into one of three groups – Highly, Moderately, or Minimally Qualified – dependent on the 
combination of their cumulative unweighted high school GPA and composite ACT score. The qualification group 
into which each student falls determines the type of postsecondary institution to which they have access (based on 
Barron’s selective categories): 

• Highly Qualified: very selective or selective 4-year 
• Moderately Qualified: somewhat selective or non-selective 4-year
• Minimally Qualified: 2-year

Attachment 3 outlines the method utilized to categorize students based on their unweighted GPA in core courses 
and composite ACT score.

It is important to note that the high school graduate numbers and percentages captured in the UEI To&Through 
Project, and thus in this report, include only first-time freshman graduating in four years and do not include 
undocumented students. Additionally, the quantitative data on Network 7 (Little Village) high schools presented 
in this report includes non-Latino students, even though the language used in the report refers solely to Latino 
students. There are two reasons for this. First, the majority of students represented in the data are of Latino 
decent. According to demographic data on the CPS School Pages website, Network 7 high school students are, on 
average, 90% Latino. Secondly, the work that LVEC does is focused on supporting and strengthening Little Village 
neighborhood schools overall. Thus, ideally, all students at these schools should benefit from the efforts and 
initiatives that are developed as a result of this report. 

Data

Network 7

Increasing high school graduation rates has long been a goal of CPS. Network 7 has been successfully increasing 
high school first-time freshman graduation since 2011. In 2011, the 4-year high school graduation rate was at 60% 
and below the overall CPS rate. By 2015, that rate had steadily increased to 79% and surpassed the overall CPS rate. 
However, in 2016, Network 7 experienced a significant decline in the 4-year high school graduation rate of first-time 
freshman. It dropped to 74%, which is the overall CPS rate. Attachment 4 captures the yearly rates. 

Although it increased from 44% in 2011 to 46% in 2015, the Network 7 college enrollment rate has fluctuated over 
the last four years between 41% and 47%. Similarly, the rate of college enrollment during the same timeframe 
has fluctuated between 19% and 27% for 2-year college enrollment and between 19% to 28% for 4-year college 
enrollment. In 2015, Network 7 saw a 3% increase in overall college enrollment due to a 3% increase in 2-year 
college enrollment, while 4-year enrollment remained the same. Attachment 4 includes the yearly rates separated 
by 2-year versus 4-year college enrollment.
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Table 1. Breakdown of Graduating Class According to Qualification Grouping Across Years

School Year Graduating 
Class

Highly Qualified Moderately Qualified Minimally Qualified

2011-2012

2012-2013

2013-2014

2014-2015*

580

643

588

518

123 (21%)

144 (22%)

139 (24%)

112 (22%)

316 (54%)

353 (55%)

320 (55%)

279 (54%)

143 (25%)

144 (23%)

125 (21%)

122 (24%)

*Due to missing data, this school year’s numbers do not include those of Spry/Community Link HS.

In all categories, a high percentage of students did not enroll in college throughout the four years. Table 2 shows 
the raw numbers and percentages per year of Highly and Moderately Qualified students who did not enroll to 
begin college during the fall after high school graduation. The following averages do not include information about 
Minimally Qualified students due to missing data at certain high schools. In the 2011-2012 school year, 209 or 48% of 
439 combined Highly and Moderately Qualified students did not enroll in college, equaling 36% of the total graduating 
class that year. In the 2012-2013 school year, 262 or 53% of 497 combined Highly and Moderately Qualified students 
did not enroll in college, equaling 41% of the total graduating class that year. In the 2013-2014 school year, 229 
or 50% of 459 combined Highly and Moderately Qualified students did not enroll in college, equaling 39% of the 
total graduating class that year. In the 2014-2015 school year, 186 or 48% of 391 combined Highly and Moderately 
Qualified students did not enroll in college, equaling 36% of the total graduating class that year (this school year’s 
numbers do not include Spry/Community Links). The numbers and percentages for Network 7 individual schools are 
included in Attachments 5-11.

Table 2. Graduating Class According to Qualification Grouping Who did NOT Enroll in College Across Years**

School Year Total Highly
Qualified

Did NOT Enroll
in College

Total Moderately
Qualified

Did NOT Enroll
in College

Total of
Graduating Class

2011-2012

2012-2013

2013-2014

2014-2015*

123

144

139

112

33 (27%)

50 (35%)

41 (29%)

33 (30%)

316

353

320

279

176 (56%)

212 (60%)

188 (59%)

153 (55%)

209 (36%)

262 (41%)

229 (39%)

186 (36%)

*Due to missing data, this school year’s numbers do not include those of Spry/Community Link HS.
**Multiple high schools did not have data available for Minimally Qualified students; the aggregate was not included in this table, but is available 
for individual schools as attachments. See Attachments 5-11.

Between the school years of 2011-2012 and 2014-2015 the mean of the total number of first-time freshman gradu-
ates from Network 7 schools was 582. Out of those 582 students, the mean of the total number of students that 
are grouped as Highly Qualified is 129 or, on average, 22% of the graduating class. The mean of the total number 
of students that are grouped as Moderately Qualified is 317 or, on average, 54% of the graduating class. The mean 
of the total number of students that are grouped as Minimally Qualified is 133 or, on average, 23% of the graduat-
ing class. Table 1 shows the raw numbers and percentages per school year from 2011-2012 through 2014-2015.
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Student Interviews

The following are emergent themes from the six interviews conducted with Little Village high school alumni. These 
themes revolve around aspiration and motivation to attend college, resources for accessing college, and challenges 
to applying, enrolling, and persisting in college. It is important to mention that, at the time of the interviews, three of 
the students were enrolled in college. The other three were not enrolled in college but had completed at least one 
year of college prior and had plans to reenroll.

Aspiration and Motivation to Attend College

Parents

Few students stated that they knew since elementary school that they were going to college or that they knew what 
career they wanted to pursue. Among those that said that they did know these things, the common thread seemed 
to be that these were expectations placed on them by their parents. One student shared that he felt extra motivated 
to attend college not only because his parents expected it, but also because his parents had not gone to college and, 
while they had no idea what it was or what it entailed, they knew it was something good and they wanted him to 
have the opportunity. Two other students shared that they did not care to go to college but enrolled because either 
their parents or other family members kept pressuring them. For one of these students, receiving a hefty financial aid 
award package boosted his confidence and motivation to attend college.

Afterschool & Out-of-School Experiences

Several of the students interviewed stated that participation in out-of school time activities exposed them to different 
career options and enhanced their interest in exploring those careers further. Examples of activities included 
afterschool programs like Enlace’s Community Schools graphic design program or programming provided by Yollocalli, 
summer internships like those provided through the Chicago Park District, and volunteer experiences. Some students 
said that the instructors/teachers/supervisors of these programs/experiences not only motivated them to continue 
pursuing their newfound interest, they also provided resources for them to do so. One student noted that, while 
these type of experiential learning programs are helpful in exposing students to diverse possibilities, many students 
cannot access them because they are almost exclusively offered afterschool when students have to work or manage 
family responsibilities. He wondered why these opportunities were not offered to students during school time, since 
they are so enriching. He went on to share an example of a teacher who created an opportunity for him to develop 
his interest in art during school time. He made sure to explain that the school did not provide this opportunity – the 
teacher made it possible and only because he spoke up for himself and asked for it.

Resources for Accessing College

Many of the people and programs mentioned by students as motivating them to attend college were also described 
as resources. Students talked about exposure to the above-mentioned programs and experiences as opportunities 
to expand their networks, gain information, and receive guidance as they thought about college and careers. One 
student mentioned the importance of networking and how he learned it from his father.

I’d tell the teacher, ‘Hey you had me last year. You know how I like to do this…’ And I would just keep on 
telling her I don’t like this and she said that there were a few others that think like you, so she made an 
independent study. I don’t know what she called it, but she put us in the back of the room and let us do 
our own art. And that was pretty cool because she told me, ‘Hey what do you want to do?’ We were still in 
the classroom, but were in the back separate from the other ones ‘cause we were doing our own. Since I 
was a kid I wanted to paint and she was like, ‘Oh sure,’ and they had a lot of paint in the cabinets so she 
gave us all what we needed and so that’s how I started.

“

“
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My dad, he has a lot of friends in a lot of places. I guess through him I learned, this is how you approach 
people and this is how you make connections, this is how you go about keeping those connections. Don’t 
just use them for what they have, but get to know them and then whatever they have they’ll offer up 
voluntarily instead of you taking away. It’s not how you really make connections, and it’s not how you 
really build community. You work together to help each other out. That’s what I learned from my dad…

“

“

I don’t know what you gotta do to be honest, but at the moment in high school there 
was only her. She would be, ‘Just come to me if you guys need anything.’ She was very 
helpful. Those teachers would say, ‘You have to do this, you have to do this,’ but it was 
her saying, ‘If you need help come to me.’ She actually said it, asked me if I had a ques-
tion too. They [teachers] were just like, ‘Oh that’s her job.’

“

“

I can imagine it’s hard to be a teacher in Little Village because a lot of teachers come with savior complex 
or they don’t know how to communicate with students or generally understand them. This one teacher 
was really good, genuinely caring but without the sort of savior thing going on.

“
“

Students also mentioned their peers as being resources. A couple of students mentioned taking classes with upper-
level students in high school and learning from them about the existence of college support programs such as Chicago 
Scholars or getting tips from them about the college application process. Another student mentioned that, once in 
college, his university partnered him with an upper-level student mentor that he found extremely helpful in providing 
insight on how to navigate college. This student also mentioned seeing his mentor as a real example of persistence in 
college, which also motivated him to keep going. This same student shared that the one-on-one support he receives 
from the administration and staff at his university is vital to his persistence in college. Since he is an undocumented 
student, the administration and staff frequently share scholarship opportunities with him. 

The type of resource mentioned repeatedly by all but one student as the most helpful in applying to college was high 
school advisors/counselors/college coaches. Students reported that their high school advisor helped with providing 
information on what majors are strong at what postsecondary institutions, how to get college application vouchers, 
and which colleges did not ask for social security numbers (for undocumented students). They also answered 
questions about FAFSA and other scholarship opportunities, shared information about jobs in the community, and 
motivated them to apply to college in general. One student shared the following about his high school college coach.

Challenges to Applying, Enrolling, & Persisting in College

Students interviewed spoke about several challenges that they faced in applying to and enrolling in college, and then 
persisting while at their higher education institution.  A few themes arose across interviews in terms of challenges: 
high school attitude towards students, application process, and college experience. 

Students reported feeling that their high school administration and staff do not understand the realities that students 
face in the community and do not know how to effectively communicate with students. One student shared the 
following about her experience with teachers in her Little Village elementary school and high school.
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This student shared the importance of finding that one teacher that genuinely cares and keeping in touch with them, 
even if the teacher leaves the school, because they will be part of their essential support system. Another student 
shared his feeling that high school staff do not realize or understand the holistic needs of students, and that there are 
several things that affect a student’s ability to get straight A’s and apply to college. He went on to share that schools 
categorize students into “good students” that are college material and “bad students” that are not engaged and do 
not care about their education. He felt that teachers would pit students against each other by rewarding those that 
got good grades. He believed that this kind of environment discourages the students that struggle academically 
from persisting and seeing themselves in college, and isolates the students that excel academically. A few students 
shared that the pressure they received from high school staff and administration to apply for college often seemed 
disingenuous. They felt pressure to apply and enroll at 4-year institutions to bring prestige to their high schools, 
but then did not receive the support that they needed to successfully make that transition. All students in one way 
or another touched on the feeling that their high schools had low expectations of the students and lowered their 
standards. They spoke about not really getting homework or feeling challenged in their classes. This was something 
that they did not realize until getting to college and feeling unprepared, and they wished that they would have been 
more challenged in high school. One student talked about Advanced Placement (AP) courses as motivation to attend 
college because they had a different environment than other classes – the students were more engaged and the 
teachers had higher standards for them.

Students reported that writing personal essays/statements was the most challenging aspect of the college application 
process. They clarified that it was not the timeframe given, but the process of writing a personal statement and the 
pressure that is placed on them to “sell themselves.” One student spoke about his struggle to understand why he had 
to persuade someone to accept him.

And then you have to send a persuasive something, a letter… so you could be accepted. I don’t know, for 
me it was just like, why do you want me to persuade him for me to get in. For me I feel it’s just like, you 
can exaggerate about your life so that [they] could [feel] sorry or they could be like, ‘he’s smart’ so they 
let you in. So, I gotta tell these guys a little about my struggle, what I do so they could be like, ‘Oh look at 
this kid, no he’s smart look at his grades…’ Really, like why would I wanna do that, you know? I get it why, 
but at the time that’s what I was thinking.

“

“

Financing college was another challenge mentioned by all students interviewed. This was especially true for the two 
students that shared that they are undocumented. They had to search for financial assistance outside of FAFSA and, 
although they were accepted to their dream schools, they could not attend because they could not afford it. This 
happened to documented students as well; students found themselves not being able to attend their first choice 
school due to tuition costs, and they felt discouraged about attending college in general. Students spoke about feeling 
overwhelmed about filing FAFSA and struggling to get their parents to understand the process. One student pointed 
to the Saturday FAFSA workshops offered at his high school as helpful, but suggested they be offered during the week 
after school because it can be difficult for some students to go on Saturdays.

Besides finding FAFSA difficult to navigate and file, one student shared her experience of feeling intimidated in general 
by the college application.

The college application itself, you open it up and I feel like it’s super intimidating, be-
cause…it’s tons of questions. Sometimes it might take up hours and sometimes I’d stay 
after school and I’d be okay. Or even when, instead of staying during lunch the entire 
time, I’d eat real fast and I’d go to the computer lab or the library and kind of like start 
looking at the application and it was kind of like, ‘Whoa. What is this? What does this 
even mean?’ Then I would have to stay after school and either [an advisor] or a profes-
sor was available. Like, ‘Okay. What is this?’ Yeah. It was hard…it gave me a headache 
looking at it. “

“
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Students also mentioned the challenges of working with 
higher education institutions during the application 
process. Students mentioned receiving confusing 
or contradictory information about the application 
process from representatives at these institutions. One 
student shared the frustration of asking a university 
representative questions and this person giving him 
the wrong information or not knowing at all. He shared 
how discouraged he felt to even continue the application 
process. Another student felt that the higher education 
institution was not being genuine in how it represented 
itself. He felt that the staff and student representatives 
that he met were trying to “sell” the institution to him. 
He recounted how they made everything sound very easy 
and struggle free, when he was very aware that college 
is difficult. While some students had similar experiences 
with college representatives, another student shared 
the importance of being able to visit college campuses 
in order to inform her college decision. She shared 
how the cost of travel is a barrier that keeps students 
and their families from visiting college campuses.

All of the students shared the multiple challenges that 
they encountered once in college. They shared feeling 
like they did not have all the experiences and skills that 
their peers from other communities brought to the 
table. They referred to academic experiences and skills 
like public speaking, strong writing skills, and better 
study habits, as well as non-academic experiences like 
exposure to people, places, and activities outside of Little 
Village. Two students in particular described feeling at 
a deficit compared to their college peers. One student 
spoke about feeling self-conscious in class because 
she does not share the social identities of her peers at 
the predominantly White institution (PWI) she attends. 
She went on to share the difficulties that she faced 
in trying to find her place among a community that is 

predominantly White and upper class, and how it affected 
her participation in class and her interactions with other 
students. Another student also shared her difficulty in 
building community and making friends at her college 
because she is a commuter student and works to be 
able to afford school. She finds herself going to class 
and then running off to work or going home, which limits 
her ability to participate in extra-curricular activities at 
her college. A third student spoke about how difficult it 
is to see his high school friends and stay in contact with 
them during the semester. He shared that most of his 
friends understand because they too are in school, but 
that he still wishes he could interact with them more. 

Parent support and understanding was a theme that 
came up in many of the interviews as either a resource or 
a challenge. For some students, their parents and family 
were very supportive in their college pursuit even if they 
did not understand what it was like to attend college. 
Students shared that their parents provided tips on how 
to navigate tricky situations, encouraged them, and had 
warm meals prepared for them after a long day of school 
and work. Other students shared that it was difficult for 
their parents to understand why they needed to stay up 
late writing a paper, how certain courses are very difficult, 
or why they needed to take some time off from school.  

Students also shared their disappointment in the 
quality of instruction in some of their college courses.  
One student in particular shared being in a class at his 
community college while students were being disruptive 
and the instructor would not do anything about it. He 
also shared that he did not find the material in class 
relevant to him and his experience and, therefore, he was 
disengaged. These experiences, along with the financial 
difficulty of paying for college, made stopping out and 
working seem to make more sense for this student.

For me I just know I had to make money ‘cause I gotta help my mom, you know. And 
I just needed that, and if I go to school I’m going to make less money at my job. So 
right now I’m not in school so I have made more money, so I give more to my mom. So 
far [for] me it was not a bad deal, I left but since I helped her out a lot, I feel like I did, 
and I felt good helping out. So this thing that was telling me to go back, I was like less 
money…you need money for everything, you know?

“

“

Another student shared the pressure from his parents and high school to attend college right after high school 
graduation. He did enroll, attended three semesters and then stopped out. He asked why there is so much pressure 
to attend college right after high school, and critiqued the stigma that exists if you do not, or if you stop out for any 
reason. He added that he got the sense that high schools just wanted to reach their numbers and did not take into 
consideration that students can have a lot going on in their lives. He and another student spoke about the impact of 
mental illness, such as anxiety and depression, on college students and the difficulty of finding consistent support 
because people do not understand how real its effects are. One student shared her frustration about not receiving 
the support that she needed from her higher education institution.
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Students shared a long list of challenges that they face in applying, enrolling, and persisting through college. These 
ranged from academics to financing to the environment of both high school and college. However, despite all the 
challenges these students faced, they found ways to navigate them even if that included stopping out of college for 
a while to take care of things. The common thread among these six students is that they see the value in the experi-
ences and opportunities that college offers and they aspire to earn a college degree.

Parent Focus Groups

Two focus groups of 6-8 participants each were conducted with parents from Little Village that participated in PLC. 
Parents participated in two workshops a month for eight months; these included information on topics such as the 
history of higher education in the U.S., student development theory, postsecondary institutional types, Community 
Cultural Wealth, building power, the danger of stereotypes, the importance of communication, and financing college. 
They also visited university campuses with their children to network with higher education administrators and speak 
directly with current college students from Little Village. Parents developed their leadership and professional skills by 
organizing and facilitating workshops, participating on panels, and conducting surveys in the community. The follow-
ing are the thoughts that emerged in those focus groups that are relevant to the college application and enrollment 
process of Little Village students.*

Parents described the importance of being informed about the process of college admissions even if their children 
are still very young. They shared that they believe schools should provide them a well-rounded amount of informa-
tion so that they can support their children. They highly valued the information they received in PLC, as the following 
quotes reveal.

Parents talked about the importance of the knowledge and information that they gained while participating in PLC; 
they felt the responsibility to share this information with other parents. They also talked about how PLC provided the 
theoretical tools that they will need to support their children in getting to college when the time comes.

*     All interviews were conducted in Spanish. English translations are provided at the end of the document and cor-
relate with the superscript number at the end of each quote.

I do feel supported in a sense, but then this year what the college did was cut the funds for the mental 
health of the students. So we have a counseling center with about 5 counselors and it’s free and you can 
go in and meet with your counselor every week; that is how it was last year. But then this year what they 
did is say, ‘Ok so I guess a lot of you are coming and we can’t afford more counselors,’ which is f***** up 
‘cause if you’re getting these students then you should be able to afford their mental health. And they 
basically were like, ‘Yeah so you can only have 7 appointments throughout the year…’ So, it’s not great.

“

“

Sobre todo fue cómo saber que uno es el ejemplo para los hijos. Entonces cuando uno se detiene de 
hacer cosas a veces ellos ven el hecho y dicen, ‘Bueno, tú no me puedes pedir lo que tu misma no haces.’ 1

Bueno, yo al principio entre aquí y ni sé porque entré. Pero aprendí, porque yo no tenía todo lo que se 
necesita para apoyar a los niños. Los míos están chiquitos y yo pensaba que todavía tenía tiempo. Pero 
ahora que me pongo a pensar, el tiempo pasa muy rápido. Pues a mi sí me ha servido, yo realmente no 
sabía. Son cosas nuevas. 2

“

“
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Parents also wanted more information that is relevant to undocumented students. They felt that information for un-
documented students, like scholarships for which they can apply, is harder to find.

Y luego como también aparte nos buscan también. Nos preguntan. Se siente bien porque uno puede 
ayudar. Y en lo que somos parte de la misma comunidad y nuestros hijos pues crecen y viven también 
en la comunidad. Entonces hay que poner nuestro granito de arena para hacer una comunidad más 
fuerte.3

Ha sido demasiada información. Y todo es en teoría. Hasta ahorita es teórico. Pero va a llegar el momen-
to en que tenemos que aplicar todo lo que aprendimos. Y mientras, es compartirlo con otros padres. Por 
ejemplo, yo apenas pasé por el proceso de la secundaria. Entonces ya puedo compartir esa experiencia 
porque ya la viví, no nada más aprendí. Entonces ya puedo decir a otros padres, ‘No es como tú piensas. 
Hay que hacer esto, esto, y esto. No esperes esto porque no es así.’ Entonces eso de la universidad me 
imagino que va a ser igual. Estoy aprendiendo teóricamente, pero a la hora de que ya lo tengamos que 
hacer, igual quizás se va a encontrar uno con obstáculos, pero ya tenemos las herramientas para super-
arlos y saber dónde ir, dónde buscar la información y la ayuda que necesitamos. 4

“

“

Parents felt that information was hard to come by for them and that their children are the ones that receive most of 
the information but do not have the wisdom nor maturity to use that information correctly. Through their participa-
tion in PLC they saw that, when both the parents and the students are informed, the college application process runs 
more smoothly.

“

Y yo digo porque por ejemplo ahora te digo que tengo una niña que está en una Noble school y allí le han 
dado una lista. Porque por ejemplo, aquí faltó decir que hay una lista de escuelas que son totalmente 
amigables con los…Entonces las mismas universidades les dan becas para que vayan. Entonces les cu-
bren también depende sus estudios y todo, les pueden cubrir dos, tres, o los cuatro años. 7

“

“

Son muchísimas cosas, pero sabes que lo más difícil es la mentalidad de nosotros 
como padres. Es más que vemos más cosas, más allá. Y de los jóvenes como que no. 
Pero es por lo mismo, por la experiencia que nosotros ya tenemos. Nosotros tenemos 
más, como se dice, más colmillo...No tenemos la información que ellos tienen…Es algo 
medio chistoso porque nosotros tenemos esa mentalidad y la madurez, y no tenemos 
toda la información como a ellos les dan.5

“
Pues en realidad todo. Bueno, a mi porque justo nos agarraron en el proceso en el que yo tengo una 
niña que está en el doceavo año. Entonces es que yo aprendí, que es ya no como ella me decía, ‘Yo lo 
puedo hacer.’ Yo digo ‘No, porque a ti se te está escapando esto.’ Y me decía, ‘¿Y tú, cómo sabes?’ Porque 
yo estoy aprendiendo. Entonces con lo que ella sabe y con lo que yo aprendí ya sé, o sea, como que ya 
se hicieron un círculo, que digo, ‘Bueno parece que ya está todo cubierto.’ Entonces en realidad toda la 
información a mí me sirvió. 6

“

“
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Pero en mi caso, mi niño fue más difícil que mi hija. Y él no me llevaba información. Nada a la casa, ni car-
tas ni nada. A veces hasta que me llamaban de la escuela, ‘Que le mandamos con su hijo esto.’ Él nunca 
nada. Yo empecé a venir aquí a las reuniones, y también a las reuniones de la escuela GEAR UP y de todo 
lo que dan es información. Yo también le decía, ‘¿Y van a ir a la universidad, verdad? ¿Y tú cómo sabes? 
¿Y van a hacer esto, verdad? ¿Y van a hacer aquello? ¿Y por qué no fuiste a esto?’ Y él hasta se molestaba. 
Se molestaba porque no puede engañar a uno.8

“

“

Parents said that, when they started participating in PLC and getting more involved in their children’s schools, their 
children noticed and some began to get more involved in their schools and other activities in the community as well. 
However, others would get upset because they could not hide information from their parents anymore.

Parents also mentioned that the PLC group served as a social support network. They thought that the healthy group 
dynamics offered great opportunities for socialization and togetherness. PLC participants shared information with 
each other and leveraged known resources and networks.

Parents described the importance of instilling the idea of going to college into their children at a young age while also 
getting informed about what steps to take to support them in getting to college. 

Cuando vinimos la primera vez, éramos completas desconocidas. Ahorita ya pienso yo, no sé lo que 
sienten las demás, pero ya tenemos un compañerismo. Ya más como de amistad, más que de grupo. Y 
pienso que ya un poquito ya nos conocemos un poquito todas. Y cada quien a lo mejor va a necesitar de 
la otra, ‘¿Me puedes ayudar con esto?’ Apoyarnos entre todas. 10

“

“

Muchos de los papás a veces pensamos erróneamente de que debemos de preocuparnos ya cuando 
están en la high school. Y no, no es verdad, deben de empezar cuando están en la escuela.11

Aunque yo, mis niños están chicos pienso que nunca es demasiado temprano para comenzar a planear 
y es muy importante saber cómo pueden llegar los niños a la universidad y las becas que hay para ellos. 
Siento que es algo bueno y no necesita un tiempo porque no es demasiado temprano para aprender.12

“

“

La diferencia es en que mis hijos los mayores, al ver que yo nunca me involucré en la 
escuela, ellos tampoco se involucraban en programas, o programas de afterschool, o 
fuera de la escuela. Y ahora con mi hijo, el más chico, como él me ve que siempre estoy 
en la escuela desde la elemental hasta ahorita en la high school. Él ahora también siem-
pre está en programas después de la escuela o aprendiendo algún deporte o música. 
O sea, yo en eso noté como me ve que yo estoy en diferentes cosas, él también me va 
guiando. 9

“

“

Si sabemos que tenemos que motivarlos y decirles desde que están en Kínder, ‘Cuando 
vayas a la universidad…,’ para que vayan viendo que es una realidad y lo tienen que 
hacer. Pero también tenemos que enfocarnos mucho en ver que son los pasos que 
vamos a seguir nosotros.13

“

“
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Certain PLC participants experienced predatory information sharing practices and were being charged to access 
information. Those parents, however, avoided being victims of consumer abuse because of what they learned in PLC.

Pues como dicen, todo. Porque al menos para mí, yo había oído ciertas cosas que a lo mejor no eran 
tan ciertas. Entonces yo ahorita que tengo un poquito más de información, no se me va a hacer tan fácil 
dejarme engañar. Porque me tocó pasar por un caso que me querían cobrar para darme cierta infor-
mación. Le digo, ‘¿Por qué tengo que pagar?’ Y mi hija bien molesta porque no quería pagar el dinero. Y 
le digo, ‘No, pero no tengo porque pagarlo pudiendo conseguirlo gratis.’14

Y a mí me sirvió mucho también, trataron de hacerlo conmigo. Y yo le dije, ‘Yo ya estoy aprendiendo so-
bre el proceso para ir a la universidad.’ Y me dijo, ‘Pero nos podemos reunir.’ Y le dije, ‘¿Me puedes dar el 
nombre de tu compañía o a quién representas?’ Me lo dio. Me metí a buscar toda la información. Y me 
di cuenta que la gente se está quejando porque es un fraude – están cobrando para darte información. 
Y luego le dije, no me interesa. 15

“

“

Muchas veces eso sucede porque los padres no tenemos la información completa de ver lo que pueden 
hacer, dónde pueden estudiar. A veces ellos nada más se ocupan en, ‘Ay, quiero ir a la mejor universidad. 
Quiero ir a DePaul. Cuesta 40 y tantos, total pido un préstamo.’ Y muchas de las veces cuando ya están 
en el camino a veces dicen, ‘¿Oye, pero cuánto tiempo me va a tardar pagar toda esta deuda?’ Yo te 
platico esto porque los compañeros de mi niño, ya son tres, que se salen de las escuelas. ¿Por qué? 
Porque esta menos también la deuda con que van a salir. Entonces siento que es algo que se debe 
agregar a este tipo de programas en donde se deja saber los padres la realidad. Porque muchas veces 
los muchachos están inspirados y motivados y aplican para la universidad. Y dicen, ‘Ya me aceptaron.’ 
¿Pero cuánto vas a pagar? ¿De dónde va a salir ese dinero? Como padre prácticamente vivimos al día, 
sabemos qué tenemos que tener un ahorro, pero muchas de nuestras familias vivimos al día.16

“

“

College financing was a topic covered in PLC, but parents reported still feeling unsure and wanting more information. 
FAFSA was especially concerning, and parents said that they would like to attend more sessions focused on walking 
through the steps of FAFSA. They also thought that the staff at the higher education institutions do not seem to have 
enough answers related to financing their child’s education. They had many specific questions about their child’s 
finances that financial counselors were unable or unwilling to answer. Parents were very clear that the inability to pay 
for college is a very real barrier for Little Village students, as so many families struggle to cover day-to-day expenses. 
They spoke about the difficulty of saving money when they have basic expenses, such as rent. They also shared their 
worries about taking out loans and wanted to learn more about how student loans work.

Entonces si tenemos que ser bien conscientes con la realidad para cual es. Y no nada 
más montarnos en una nube de sueños y decir sí, se va a hacer. Vamos a tratar de que 
se haga, pero siempre con los pies bien en la tierra y pensando. Y pensando, ‘Ok, si lo 
tenemos chicos,’ como ahorita que tengo mis otros niños pequeños, ‘vamos a poner 
una cuenta separada.’ Pero como te digo, a veces vive uno al día que vienen bajones en 
la vida, que esa cuenta olvídate. Era para la universidad, pero, o pago renta, o como, o 
el niño va a tener para la universidad. Son situaciones reales en que tenemos que tener 
bien en cuenta y pensar que es algo de que siempre se tiene que hablar. 17

“

“
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También otra cosa que me gustó mucho fue los paseos porque tuvimos la oportuni-
dad...de ir con nuestros hijos. Para mi, mi hija dice que ella ya sabe a cuál universidad 
va a ir. A una de las que fuimos. A ella le gustó mucho y tiene lo que ella quiere estudiar 
hasta ahorita porque luego cambian de opinión. Ella dijo que le había gustado mucho 
esa universidad y venía muy contenta. Cuando la llevé no quería ir. La obligué a ir 
porque no le quedaba de otra, tener que ir conmigo. Pero después ya venía contenta. 
Y luego otra cosa, mi cuñada me dejó a mi sobrina. Le dije yo tengo cosas qué hacer, 
y me la voy a tener que llevar. Dice pues ni modo ella se quiere quedar. Entonces me 
la llevé y cuando vino mi cuñada y la recogió no dijo nada. Pero ya cuando vino la otra 
vez dice, ‘A dónde la llevaste que no dejaba de hablar del colegio y de esto y lo otro.’ 
Estaba bien interesada en cosas del colegio, dice, ‘¿A dónde la llevaste? ¿Qué hicieron?,’ 
dice, ‘Porque me está platicando muchas cosas que yo no tengo ni la menor idea de lo 
que es.’ Entonces fue una experiencia tanto para nosotros como para nuestros hijos.18

“

“

Para que también uno se ponga en los zapatos de ellos, de la presión de que tienen que hacer la 
tarea. Cualquier cosa que uno tiene que escribir tiene uno la presión. Y luego ellos con tanta. Si los 
comprendemos. Realmente por mi parte sí.19

Hay una cosa que yo aprendí oyéndolas a ellas que uno como padres siempre está, ‘Que ándale, que 
mira, que tienes que hacer esto, y lo otro.’ Pero nunca se ponen a pensar cuanto es tan estresante 
para ellos estar aplicando, y hacer todo el trabajo que se tiene que hacer, y luego uno encima de ellos. 
Entonces para mí, me gustó mucho porque es otro punto de vista que nos enseñaron muy diferente 
y no teníamos esa idea de ver cómo los jóvenes que ya están allí que agarraron becas, cómo les tocó 
muchísimo trabajo llegar allí. Lo están viviendo, cómo lo están pasado, y cuánto le costó llegar allí. Porque 
uno para padre es exigir, pero no nos ponemos en los zapatos. A mí me encantó esa presentación con 
los cuatro muchachos.20

“

“

A common thread among parents was how much they enjoyed the college visits with their children.  They thought 
that they were a very important form of exposure for both of them. Parents saw that many of their children chose 
the college that they wanted to attend because they participated in a college visit. Parents added that many of their 
children initially did not want to participate in PLC activities with them, but then saw their value and the impact that 
they were having on their mothers.

Another common thread among the parents was that they really valued how PLC allowed them to put themselves in 
the shoes of the students by assigning parents homework and hosting a panel of current college students from Little 
Village during one of the college campus visits. Parents gained a sense of the rigor of school and how much pressure 
students receive from everyone around them.
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Discussion

Taking into account the UEI To&Through Project data on the college enrollment of Highly and Moderately Qualified 
graduating seniors along with the knowledge and experiences provided in the student interviews and parent focus 
groups, it is possible to construct a more complete picture of the college enrollment landscape in Little Village. The 
combination of these three sources of data allows for a complex and nuanced understanding of the current and 
most pressing challenges that Little Village students face in accessing college, while simultaneously shedding light on 
how Little Village high schools, students, and parents pull from their community cultural wealth to circumvent such 
challenges in order to access college and persist. This discussion will explore these challenges using a CRT framework 
and pull from the asset-based model of Community Cultural Wealth, which is based on the premise that communities 
of color are places with multiple strengths.

Although high school graduation in Network 7 had been steadily increasing, as represented in the UEI To&Through 
Project data in Attachment 4, it dropped 5% from 2015 to 2016. It is possible that this drop is related to the changing 
political landscape over the last five years that has included the week long Chicago teachers’ strike of 2012, the continued 
cuts and freezes of CPS budgets, and the still pending state budget impasse. All of these impact CPS as a whole, but 
they disproportionately affect communities of color*. While high school graduation rates have increased across the 
city during this timeframe, Network 7 college enrollment has only somewhat fluctuated, staying in the 41-47% range.

Three Major Findings
1) Increased high school graduation did not equal a significant increase in college enrollment

2) Little increase in college enrollment due to 2-year college enrollment
3) Between 2011-2015 consistently, on average, 30% of highly qualified and 58% of moderately qualified graduating 

seniors did NOT enroll in college

While high school graduation is needed in order to apply to college, the insight provided by the data solidifies the 
reality that, in Little Village, solely increasing high school graduation does not lead to an increase in college enrollment. 
The reverse might be the case as well – a decrease in high school graduation may not equal a decrease in college 
enrollment. The Fall 2016 college enrollment data, once made available, will help determine if this is the case. If the rates 
continue to move in opposite directions, this would further indicate that there is a real disconnect between high school 
graduation and college enrollment in Little Village, despite the emphasis placed on submitting college applications†.

Another insight gained from the UEI To&Through Project data is that, although college enrollment has not increased 
from 2012-2015 and the percentage of students grouped as Highly, Moderately, and Minimally Qualified has not 
fluctuated drastically across years, the percentage of graduating seniors enrolling in 2-year postsecondary institutions 
has been increasing during the same timeframe. It can be argued that more and more Little Village graduates, 
despite their postsecondary institution qualifications, are favoring 2-year community colleges over 4-year colleges 
and universities. This is a national occurrence; in the Fall of 2013, Schneider and Saw (2016) found that there was 
no difference in 2-year college enrollment among ethnic and racial groups except among Hispanics, who were more 
likely to enroll in 2-year colleges. One possible explanation is that high-achieving, low-income students mirror the 
college choices of their socioeconomically similar peers rather than those of their academically similar peers (Page 
& Scott-Clayton, 2016). This is something to keep in mind while exploring the unique challenges that Little Village 
students face in enrolling in college. While the UEI To&Through Project emphasizes 4-year college enrollment 
and college success is frequently measured by the number of Bachelor’s degrees awarded, it may be a missed 
opportunity to overlook the importance of 2-year institutions. Do 2-year community colleges provide advantages 
in college enrollment for Little Village students? What role are they playing in Bachelor’s degree attainment?

“...more and more Little Village graduates, despite their postsecondary institution qualifications, are favoring 2-year 
community colleges over 4-year colleges and universities.”

One other important insight from the UEI To&Through Project data is that, consistently across years, an average of 30% 
of Little Village high schools’ Highly Qualified students and 58% of their Moderately Qualified students do not enroll 
in college. This equals, on average, 38% of the total graduating class each year. Over the last four years, from 2012-
2015, 886 students in total qualified to attend at least a 4-year non-selective university or college but did not enroll in 
college after high school graduation. It should be noted that there could have been cases in which students enrolled 
in college within a semester or a year after graduating high school and, therefore, would not be included in these

*     For more information about how CPS budget cuts disproportionately impact students of color, see http://www.chica-
gotribune.com/news/local/breaking/ct-chicago-schools-budget-refund-met-20170224-story.html
†     CPS high school counselors are required to have all graduating seniors apply to at least five colleges or universities 
before graduating.
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“...an average of 30% of Little Village high schools’ Highly Qualified students and 58% of their Moderately Qualified stu-
dents do not enroll in college. This equals, on average, 38% of the total graduating class each year.”

college enrollment numbers. The consistency of these 
numbers and percentages across years is of great relevance 
because it rules out the impact of external factors such as 
the political landscape and existing initiatives, and calls 
for a more intentional and nuanced alignment of the high 
school to college transition in Little Village. As represented 
in Table 1, more than 50% of Little Village graduating 
seniors fall in the Moderately Qualified grouping and, as 
mentioned previously, on average 58% of these students 
do not enroll in college. This data elicits a key question 
– why are such a large number of students who are 
academically fit for college not enrolling after high school 
graduation? This question provides the opportunity to 
explore in-depth the unique college enrollment challenges 
faced by students that fall within the Moderately Qualified 
grouping, in order to create strategies for working more 
intentionally with these students. It also elicits the 
opportunity to work more closely with 4-year HSIs in 
Chicago that hope to recruit Latino students but have not 
established intentional outreach efforts in Little Village. 

“...why are such a large number of students who are 
academically fit for college not enrolling after high school 

graduation?”

In addition, an average of 30% of Highly Qualified students 
are not enrolling in college after graduation from high 
school. While 30% is not as high as 58%, it is still a high 
percentage when taken into account that these students 
are academically qualified to attend a very selective or 
somewhat selective postsecondary institution. A common 
argument is that academically qualified students from 
neighborhood CPS high schools are not as well-prepared 
academically as students from selective enrollment high 
schools, implying a difference in academic caliber between 
students attending different CPS high schools. Despite 
the reality that there are differences between the number 
and quality of Advanced Placement courses offered and 
resources available in neighborhood CPS high schools 
compared to selective enrollment schools, this argument 
does not carry as much weight when national college 
readiness versus college completion rates are considered. 
An analysis of the National Assessment of Educational 
Progress conducted by the Fordham Institute in 2016 
examined college preparedness and matriculation versus 
college completion by race and ethnicity (Petrilli, 2016). The 
data showed that more Hispanic students tested college-
ready their senior year than completed college within 
10 years. What is surprising is that, for Black and Asian 
students, the opposite is true – a greater proportion of 
Black and Asian high school graduates completed college 
within 10 years than tested college-ready their senior year. 
Considering that Black and Hispanic students share many 
similar challenges in accessing and persisting in college, 
this data calls into question the accessibility and type of 
supports and resources available to Latino students in 
particular once in college. It also debunks the argument 

that a Little Village CPS high school student (who is more 
likely to be Latino) that is Highly or Moderately Qualified 
to attend college is not at an academic caliber to persist 
through college and graduate; the situation appears to 
be more nuanced than that. As Page and Scott-Clayton 
(2016) discuss, high school graduation requirements 
tend to be poorly aligned with requirements for college-
level coursework and low-income and underrepresented 
students disproportionately have less access to college 
prep courses and college counseling. This is a point for 
critical dialogue and reflection among key stakeholders 
in Little Village, CPS, and postsecondary institutions. How 
are educational systems rendering Little Village Latino, 
low-income, first-generation students “unfit” for college?

The information gathered from student interviews and 
parent focus groups sheds light on the nuances associated 
with the challenges that Little Village students face in 
accessing and persisting through college, and it is critical 
for drawing a more complex picture of the college access 
landscape in the community. In Page and Scott-Clayton’s 
2016 article, Improving college access in the United States: 
Barriers and policy responses, they identify the following 
as the three broad categories in which college barriers 
fall: financial constraints, informational/behavioral 
constraints, and academic constraints. They add that 
students of color can face additional barriers associated 
with discrimination. The challenges voiced by students 
and parents fell into these categories, more or less.

Little Village parents and students noted financial 
constraints as a challenge in accessing college. More than 
one student shared their disappointment in being accepted 
into the school of their choice, but then realizing that they 
would not be able to attend because of high tuition costs. 
The lower cost of a 2-year community college can make it a 
more realistic alternative. Traditionally, states have helped 
to keep tuition costs low at public institutions; however, as 
they devote a smaller amount of their budgets to higher 
education, the affordable community college option is, 
again, more feasible for many students. For a family at the 
20th percentile of family income, the cost of community 
college can represent 20% of the family’s income; this is 
high, but still much less than the 45% of family income 
that the cost of a 4-year public institution can represent 
(Page & Scott-Clayton, 2016). For Little Village residents, 
37% of which live in poverty, financing college is a very 
real challenge. For this reason, parents request very 
accurate, up-to-date, and thorough information regarding 
how they can support their children in financing college.

“It also debunks the argument that a Little Village CPS 
high school student that is Highly or Moderately Qualified 
to attend college is not at an academic caliber to persist 

through college and graduate; the situation appears to be 
more nuanced than that.”
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The dominant narrative often portrays Latino parents 
as not able to save for their children’s college education, 
but able to pay for a quinceañera because they value 
celebrations over their children’s education. The parent 
focus groups articulate a counterstory to this narrative 
and provide insights into the complicated process of 
navigating FAFSA, getting accurate information from 
higher education financial counselors, receiving little to 
no information about how student loans work, being 
fearful of predatory information sharing practices, 
and having to choose between paying rent or putting 
money towards a college savings account. It can 
be argued that the knowledge and tools needed to 
finance a quinceañera are more accessible, because 
they are passed down from generation to generation. 
For an immigrant parent who may or may not have 
received formal education in their native country, the 
U.S. educational system in general, and strategies for 
paying for college in particular, can be confusing and 
intimidating. Despite the very real financial barrier to 
accessing college that many Little Village families face, 
students and parents use their familial and social capital 
to access information from high school staff, their peers, 
community-based organizations, and other non-profits 
in order to find resources and make sense of the system.

“For an immigrant parent who may or may not have 
received formal education in their native country, the U.S. 

educational system in general, and strategies for paying for 
college in particular, can be confusing and intimidating.”

In addition to navigating complex college financing processes 
with little to no trustworthy information, parents and 
students also face daunting college application processes. 
College application procedures require filing extensive 
amounts of paperwork and following up on financial aid 
verification; many low-income families do this without 
regular or reliable Internet access (Page & Scott-Clayton, 
2016). This process can be overwhelming for first-generation 
college students and immigrant parents whose first language 
may not be English. The fact that lower-income families are 
flagged for verification at higher than average rates adds 
to the stress of the process (Castleman, Owen & Page, 
2016). Students interviewed shared that their high school 
counselors/advisors/college coaches were instrumental in 
helping them through this complicated process. However, 
in many schools, counselors are required to fulfill a variety 
of responsibilities besides supporting students with college 
applications; this can include facilitation of testing, the 
provision of social emotional support, and engagement of 
parents. Some high schools only have one or two counselors 
to support the entire student body. Despite the challenge 
of not being able to provide consistent one-on-one college 
advising for all students, counselors in Little Village use their 
social and navigational capital to bring in outside resources. 
They partner with community-based organizations and 
other citywide non-profits, such as Enlace Chicago’s AVANZA 
Program, Chicago Scholars, Bottom Line, and Posse.   

Students emphasized the importance of high school climate 

and staff attitude towards students. Plenty of research exists 
that speaks to the false dominant narrative that Mexican-
American students and parents are not invested in education 
and do not value college education (Carranza, You, Chhuon, 
& Hudley, 2009; Suizzo, 2015; Yosso, 2006). The students 
interviewed, unaware of the research that exists on this 
subject, articulated their feelings that school administrators 
and staff categorize students as “good students” and “bad 
students” and/or that teachers and administrators had low 
expectations of them. These feelings are present in the 
excerpt of the poem shared at the beginning of this report. 
The student writes about dominant culture feeding him lies 
and the system not wanting to give him a proper education. 
If students that did enroll in college after graduation feel 
such belittlement, bias, and discrimination, one can imagine 
the views of those that did not enroll in college and how 
high school climate may have influenced their choice. 
Consideration of this issue is of upmost importance when 
attempting to find the best ways of supporting students in 
accessing college. It requires a critical analysis and comparison 
of students that receive quality support and those that do not.

Stanton-Salazar (1997) examined the socialization of racial 
minority children and youth and found that success within 
schools is not simply a matter of learning and performing 
well on exams; rather, it involves learning how to decode 
systems built around White, middle-class culture. This 
is the dominant culture mentioned in the poem excerpt 
at the beginning of this report. In many cases, students 
labeled as “good” have learned to decode systems using 
information and experiences that they have been able to 
access, while students labeled as “bad” have not had those 
same opportunities. Several of the students interviewed 
felt like their schools did not understand the realities that 
they face, an issue that necessitates the development of 
a holistic view of the student that does not assume or 
pass judgment. These insights call for deep and honest 
reflection about how “we,” a community of individuals 
with good intentions, might be perpetuating the racism, 
classism, discrimination, and bias of the larger societal 
system. Although such reflection and dialogue is difficult to 
undertake, it is vital in the creation of a community and an 
environment in which students and families feel truly and 
completely acknowledged, valued, and supported. Despite 
having to navigate a system that is not created with them 
in mind and that often treats them with discrimination and 
bias, the students interviewed utilized their aspirational, 
navigational, and resistant capital to get to college. 

“The students interviewed, unaware of the research that 
exists on this subject, articulated their feelings that school 

administrators and staff categorize students as “good 
students” and “bad students” and/or that teachers and 

administrators had low expectations of them.”

Lack of experience with college was another challenge 
mentioned by the students interviewed. They felt less 
academically prepared than their peers from other 
communities, due to low standards set for them and 
less exposure to non-academic opportunities. One 



21

Little Village College Enrollment Report 2017

student shared the feeling of self-consciousness that she 
experienced as an underrepresented racial minority at a 
PWI. These feelings touch on the difficulty of navigating 
campus racial culture on U.S. college campuses (Museus, 
Ravello & Vega, 2012) This issue has received a lot of social 
media attention in the past few years thanks to student of 
color-led social movements, such as #BBUM (Being Black 
at University of Michigan), on campuses across the nation. 
The White middle-class dominant culture that the high 
school student described in the introductory quote follows 
students onto college campuses and reinforces deficit 
notions of their cultural heritage, social identities, and 
traditional knowledge and ways of life. Students experience 
microaggressions and cultural rejection as they navigate 
college campuses, which add to the stress of transitioning 
to college life (Yosso, Smith, Ceja, & Solorzano, 2009).

Students shared that parents either supported them in 
coping with college life, or added to their stress. Interestingly, 
parents in the focus groups talked about how much they 
appreciated learning about how stressful college life is for 
students so that they could better understand and support 
their children. This insight emphasizes the importance of 
not only providing parents with information on the college 
application process, but also helping them to understand the 
challenges that their children will face as underrepresented 
racial minorities navigating college life. Parents with an 
understanding of that experience can provide the extra 
support that is necessary for first-generation college 
students to strive. More importantly, it is imperative to hold 
higher education institutions accountable for the campus 
climates that have historically been and continue to be 
hostile to underrepresented students (Museus et al., 2012; 
Yosso, Smith, Ceja, & Solorzano, 2009). This is even more 
pressing now because of the racially hostile political climate.

“...the importance of not only providing parents with 
information on the college application process, but also 

helping them to understand the challenges that their 
children will face as underrepresented racial minorities 

navigating college life.”

The students interviewed felt pressure to attend college, 
and specifically a 4-year institution, right after graduating 
high school. They were also very aware of a negative stigma 
associated with not doing so or stopping out for a year 
to take care of life challenges. One student spoke about 
stopping out to work and how great it felt to be contributing 
financially to his family, even though he felt the pressure to 
stay in college. Another student talked about making the 
difficult decision to stop out due to mental health issues 
and how disappointed his mother was with his decision. 
These insights bring to mind the national debate over 
who is the “traditional college student,” now that there are 
numerous pathways to accessing and completing college. It 
also brings to question whether or not systems of support 
exist to provide assistance to students who decide to wait a 
year or two before applying to college. Several scholarships 
and support programs are only available to students that 
enroll in college directly after graduating high school. If the 

reality for Little Village students is that they wait to attend 
college or stop out for a year or two, how can we support 
these choices instead of stigmatizing them? It is neither 
uncommon nor stigmatized for high school graduates from 
high socioeconomic backgrounds to take a “gap year” to 
explore and plan for their future studies; in many European 
countries, in fact, this is custom. Why is this not allowed for 
underrepresented and low-income racial minority students 
when they are trying to navigate pressing life challenges? This 
is another area for dialogue that requires deep reflection 
about how educational attainment and success is measured.

“If the reality for Little Village students is that they wait to 
attend college or stop out for a year or two, how can we 

support these choices instead of stigmatizing them?”

Student interviewees mentioned that parents and 
afterschool or out-of-school program instructors or 
supervisors were key in developing their aspiration and 
maintaining their motivation to attend college. This is an 
important insight because, if these are the people with 
whom students are having conversations about their future 
most frequently, then it is imperative that these individuals 
be equipped with correct information about college and the 
tools needed to adequately support students in accessing 
postsecondary opportunities. Furthermore, as many 
afterschool or out-of-school programs have been shown to 
be successful in meaningfully engaging youth, it is necessary 
for education stakeholders to have a better understanding 
of those that exist in Little Village in order to refer students 
to them. Parents also gained a lot from their experience 
with PLC, as they learned about the college going process 
and developed a supportive social network. As with youth 
programs, it is necessary for education stakeholders to gain 
a better understanding of parent programs and initiatives 
that exist in the community, as they can serve as platforms 
for providing quality information about college that builds 
on parents’ existing knowledge and cultural wealth.

Despite the numerous challenges shared by students and 
parents, it is important to note that they very clearly value 
a college education; they should also not be seen as the 
exception. Research shows that Mexican-American parents 
hold high educational aspirations for their children and utilize 
a variety of methods to support them (Suizzo, 2015). Little 
Village students, likewise, demonstrate great educational 
aspirations through their persistence in an educational 
system that is challenging and discriminatory. It is necessary 
to create an educational system that better represents 
and supports Little Village Latino families. As mentioned 
previously, numerous organizations, communities, and 
individuals have taken on this task. The following section 
provides recommendations for these stakeholders as they 
continue to work towards a more equitable educational 
system.

“Student interviewees mentioned that parents and 
afterschool or out-of-school program instructors or 

supervisors were key in developing their aspiration and 
maintaining their motivation to attend college.”
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Recommendations

The following list of recommendations is derived from conversations among LVEC High School to Postsecondary 
Committee partners that were informed by the UEI To&Through Project data and the results of student interviews 
and parent focus groups. A common thread among all of the recommendations is the need for funds to ensure the 
sustainability and success of all efforts.  With steady funding, community knowledge and expertise, and city-wide 
resources, the implementation of these recommendations can transform the educational outcomes of Little Village 
students and thus improve the quality of life of all community members.

Collaboration

Parent Engagement: A collaborative effort, using a model such as Participatory Action Research, is needed to 
identify the multiple and unique ways in which Little Village parents are involved in their children’s education in 
order to create a definition of “parent engagement” that acknowledges the challenges and barriers they face as 
marginalized people (Lopez, 2001). Parents must be meaningfully engaged in this collaborative process in order to 
ensure that their voices are heard and that the opportunities identified truly build off of their existing knowledge 
and cultural wealth. It is important to compensate parents that participate in order to acknowledge their time, 
knowledge, and commitment to leading the process.

Partnership of Partners: Working to provide more students with one-on-one college counseling is essential 
to increasing college enrollment in Little Village. It is important to ensure intentional collaboration among and 
expansion of the initiatives that work one-on-one with students in Little Village high schools; these include Enlace 
Chicago’s AVANZA Program, GEAR UP, and other postsecondary access initiatives. It is especially important during the 
summer months, when high school counselors are not available and students experience roadblocks in the college 
enrollment process. This can lead to doubts about attending college and result in students not enrolling, which is 
also known as “summer melt” (Castleman & Page, 2014).

Afterschool & Out-of-school Programs: Students mentioned afterschool and out-of-school experiences as pivotal 
in making them think critically about their futures and college. Therefore, it is essential to prioritize programs like 
these that promote experiential learning, critical thinking, and problem solving. It is also important to examine 
how this kind of programming can be better integrated into the school day. Improved collaboration between these 
programs and college access initiatives in the community would help to provide more holistic college support for 
students and families. To better understand the impact of these programs, it would be helpful to track the college 
qualification groupings of the students that participate in them and whether or not they enroll in college after 
graduation.

Social Emotional Learning (SEL): SEL has become a household term in Little Village as CPS and many other local 
non-profit organizations now recognize its importance and offer regular workshops and trainings on the subject. 
In order to address the negative school climate described by the students interviewed, an expansion is needed 
in providing quality bilingual bicultural SEL initiatives that are tied to experts in the field, both at the school and 
community level. In order to holistically support students, it is important that teachers, school administrators and 
staff, and parents participate in SEL trainings and initiatives. Moreover, schools must commit to implementing 
concrete steps for creating a learning environment that values all students and strives to understand their individual 
stories and struggles. This commitment should be public and should be reflected in mission statements and/or 
written agreements.

System Alignment

Little Village Education Agendas: As more of the postsecondary institutions that Little Village students attend become HSIs, 
it is important to engage them in dialogue around the concrete actions that they commit to take in order to support Little 
Village Latino students specifically. Little Village Latino students have unique challenges, barriers, and assets that need to 
be taken into account as HSIs recruit, enroll, and integrate them into their campus community. In order to ensure that Little 
Village student needs are met on campus, it is important to establish a Little Village Education Agenda, bolstered by concrete 
agreements, with each partner HSI.

Community Colleges: The UEI To&Through Project data revealed that college enrollment of Little Village students is increasing 
due to increases in enrollment in 2-year colleges. Therefore, it is essential to strengthen partnerships between Little Village 
education stakeholders and City Colleges of Chicago (CCC). Additionally, it is important to support system alignment between 
CCC and 4-year institutions and to critically examine the current articulation agreements that exist between them. This will 
help to ensure that Associate degrees and CCC course credits are valued, thus facilitating transfers between institutions. 
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Student Information Platform: LVEC partners work collaboratively and innovatively to ensure that college access 
systems function well for Little Village students and families. Currently, the Family Educational Rights and Privacy Act 
(FERPA) creates a barrier to accessing information about the progress of Little Village students once in college. This data 
would be helpful for devising strategies to ensure that partners are providing the correct support at the appropriate times 
during each student’s college career. The creation of a secure student information sharing system or platform among 
LVEC partners is crucial to ensuring that Little Village students do not fall off track in their path to college completion.

Academic Overview: The students interviewed felt that they had fewer academic and non-academic opportunities 
offered to them at their schools than at schools in other communities. An analysis of the 7th-12th grade curriculum 
in Little Village CPS schools should be undertaken in order to better understand the academic opportunities available 
to students in Little Village and identify gaps that may exist. In addition, an alignment of Little Village CPS high school 
graduation requirements with college-level course work requirements is essential for Little Village students to feel 
prepared for success (Page & Scott-Clayton, 2016).

Research

Educational Pipeline: LVEC works to understand and bolster the entire educational pipeline in Little Village, from early 
childhood to adult education, in order to identify leaks and create very intentional efforts to address them. However, 
limited access to K-8 CPS data and a short timeline did not allow for a complete analysis of the entire educational 
pipeline. Additional efforts need to be made to collaborate with CPS to access that data and conduct the analysis.   

College Persistence: The next step, following the release of this report, is to examine the college persistence of Little 
Village students that do enroll in college after high school, in addition to those that enroll later on after high school 
graduation. This research is important for drawing a more complete picture of the multiple pathways that Little Village 
students take to complete college. It will also help to redefine college success in a way that is more relevant to the 
community.

Interviews: In order to develop a more holistic view of the challenges and barriers faced by Little Village students in 
accessing college and to shed light on the diverse experiences that students face, it is imperative to facilitate additional 
interviews with students that did not enroll in college right after high school graduation.

Undocumented Students: Undocumented student comprise a sizeable population in Little Village schools, and 
they encounter unique challenges in accessing college. However, they are excluded in the quantitative data available 
for CPS high schools. This is a detrimental limitation in understanding and better supporting Little Village students. 
Collecting data on undocumented students is of upmost importance to the success of LVEC initiatives. 

Community Colleges: As previously mentioned, community colleges play a pivotal role in college access for Little 
Village students. More needs to be known about the role that they play in students’ college persistence and success.

Conclusion

This report collected, analyzed, and interpreted data and knowledge through a CRT lens. It challenges dominant 
narratives about the academic abilities of Little Village students and the value that Mexican-American parents place 
on education, while validating the Latino educational experience and acknowledging the tremendous cultural wealth 
and knowledge imbedded in the community. The data and information presented in this report is meant to create a 
platform for further dialogue and reflection about these dominant narratives and how they impact the educational 
attainment efforts that are undertaken in Little Village. However, dialogue and reflection is only the first step; 
intentional action must follow in order to create meaningful change. This is el encuentro of data and social change, 
and of research and practice. By strengthening collaborations, aligning existing systems, and pursuing additional 
research, LVEC partners and other education stakeholders can ensure that Little Village students have a pathway to 
college, and that it is one that values their experiences and is representative of their cultural values.

The introduction to this report called for critical dialogue and reflection around the inequitable educational system 
and society that Little Village youth find themselves navigating. The conclusion now calls for transformation through 
collective collaborative action. As Paulo Freire (1970) wrote, “When a word is deprived of its dimension of action…the 
word is changed into idle chatter, into verbalism…It becomes an empty word, one which cannot denounce the world, 
for denunciation is impossible without a commitment to transform, and there is no transformation without action.”
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Community Cultural Wealth refers to a variety of knowledge, skills, abilities, and contacts possessed and 
utilized by communities of color to survive and resist macro and micro-forms of oppression. Cultural wealth is nurtured 
through at least six forms of capital: aspirational, navigational, social, linguistic, familial, and resistant (Yosso, 2005).

Counterstory refers to a method of recounting the lived experiences and perspectives of marginalized people of 
color in order to raise critical consciousness about social and racial injustice (Yosso, 2006).

El encuentro is translated from Spanish as “the encounter.”

First-time freshmen are 9th graders who are coming directly from elementary school into 9th grade for the first 
time.

GEAR UP stands for Gaining Early Awareness and Readiness for Undergraduate Programs.

Hispanic Serving Institutions (HSIs) are accredited degree-granting colleges and universities with Hispanic 
students accounting for 25% or more of the full-time undergraduate student population, with a minimum of 50% of 
these Hispanic students receiving need based financial assistance (Gasman, 2008).

IL DREAM Fund is a college scholarship fund created to provide financial resources for undocumented immigrant 
students who are incoming freshman with at least a 2.5 GPA on a 4.0 scale. See http://illinoisdreamfund.org/.

Predominantly White institutions (PWIs), also known as historically White institutions (HWIs), are traditional 
colleges and universities in the U.S. with a majority White student population (Gasman, Baez, & Turner, 2008).

Campus Racial Culture is the collective patterns of tacit values, beliefs, assumptions, and norms that evolve 
from an institution’s history and are manifest in its mission, traditions, language, interactions, artifacts, physical 
structures, and other symbols which differentially shape the experiences of various racial and ethnic groups and can 
function to oppress racial minority populations within a particular institution (Museus, Ravello, & Vega, 2012).

Seal of Biliteracy is an award given by a school, district, or state in recognition of students who have studied and 
attained proficiency in two or more languages by high school graduation. See http://sealofbiliteracy.org/.

Stop Out is a term used when students take time off from college with the intention to re-enroll.

A quinceañera is a rite of passage in Mexican culture for fifteen-year old girls. It is similar to a sweet sixteen 
celebration.

Glossary
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1Above all, it was realizing that you are the example for your children. So, when you don’t do something, sometimes 
they will see that and say, ‘Well, you can’t ask me to do something that you don’t do.’

2Well, at the beginning I came to this program and I don’t know why I came. But I learned, because I didn’t have 
everything I needed to help my children. Mine are young and I thought I still had time. But now I think about how time 
passes so quickly. For me, this has been worth it because I really didn’t know. I learned new things.

3And then they also look for us. They ask us. You feel good because you can help. And as we are part of the same 
community, our children also live and grow up in this community. So, we have to contribute our grain of sand to make 
a stronger community.

4It’s been too much information. Everything is in theory. Until now it’s all theoretical. But the moment will come when 
we have to apply everything that we have learned. In the meantime, we can share it with other parents. For example, I 
recently went through high school. So now I can share that experience because I lived it, I didn’t just learn about it. So 
now I can tell other parents, ‘It’s not what you think. You have to do this, this, and this. Don’t expect it to be this way, 
because it’s not like that.’ So I imagine that everything about college will be the same. I am learning theoretically, but 
at the moment that we have to go through it, we will run into obstacles just like I did. But now we have the tools to 
overcome them and we know where to go, where to find the information and the help that we need.

5There are so many things but, you know, the most difficult is the mentality that we have as parents. We see beyond 
what is in front of us. And young people don’t. But it’s because of the experience that we have. We are more, how 
do you say it, more astute…We don’t have the information that they have…It’s almost funny because we have that 
mentality and the maturity, but we don’t have the information that they are given.

6Well, actually, everything. For me, we just started the process because my daughter is in twelfth grade. So I learned 
that it’s not how she was telling me, ‘I can do it.’ I would say ‘No, you’re not looking at this.’ And she would tell me, ‘How 
do you know?’ Because I’m learning. So, with what she knows and with what I learned, now I know. It’s like it all came 
full circle, and I say, ‘Good, it looks like everything is covered.’ So all the information has been really useful.

7And I say why, for example, now that I have a daughter in a Noble school, they have given her a list. Because, for 
example, here they didn’t say that there is a list of schools that are totally friendly towards…And the same universities 
give scholarships so that they can go. It depends on grades and everything else, but they can cover one, two or all 
four years.

8But in my case, my son was more difficult that my daughter. He never brought information home. Never. Not letters, 
not anything. Sometimes they would even call me from the school to say, ‘We sent this home with your son.’ But never 
anything from him. I started to come to meetings, and also to GEAR UP meetings, and they always give information. 
I said to him, ‘They’re going to the university, right? And how do you know? And they are going to do this, right? And 
they’re going to do that? And why didn’t you go to this?’ And it started to bother him. It bothered him because he 
couldn’t trick me anymore.

9The difference is that, with my older children, they saw that I never got involved at the school. So they didn’t get 
involved in programs either afterschool or outside of school either. And now, with my youngest son, he sees that 
I am always at the school since he was in elementary school and now that he is in high school. He is also always in 
programs after school or learning some sport or music. In other words, I noticed that he sees me involved in different 
things, and he has also been guiding me.

10When we came the first time, we were total strangers. I don’t know how everyone else feels now, but I think we have 
camaraderie. More like a friendship than just being in a group together. And I think that we all learned a little about 
one another. And each person may need something from another and will ask, ‘Can you help me with this?’ We all 
help each other.

11A lot of parents sometimes mistakenly think that they should start worrying about it when their children are in high 
school. But no, it’s not true, they should start thinking about it when their children are in elementary school.

Translation of Spanish Quotes
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12Even though my children are young, it’s never too early to start to plan. It’s very important to know how to get your 
children to college and about scholarships that are available for them. I think it’s a good thing and there’s no specific 
time to start because it’s never too early to learn.

13We know that we have to motivate them and tell them as soon as they’re in Kindergarten, ‘When you go to college…,’ 
so that they see that it’s a reality and they have to do it. But we also need to put a lot of focus on figuring out the steps 
that we need to take.

14As they say, everything. For me, I heard certain things that maybe weren’t very true. So, now that I have a little more 
information, it’s not so easy to trick me. I had an experience in which they wanted to charge me for information. I said, 
‘Why do I have to pay?’ And my daughter was frustrated because she didn’t want to pay the money. And I said, ‘No, 
why would I pay you if I can get this information free?’

15This information was really useful because they tried to do that to me. And I said, ‘I’m learning about the process of 
getting to college.’ And they said, ‘But, let’s meet.’ And I said, ‘Can you give me the name of your company or whoever 
you represent?’ They gave it to me and I started looking for all the information. And I realized that people were 
complaining because it was a fraud – they were charging for information. So then I told them that I wasn’t interested.

16Many times that happens because parents don’t have all the information and don’t understand what their children 
can do, where they can study. Sometimes their children get focused on, ‘Oh, I want to go to the best university. I want 
to go to DePaul. It costs 40 something, but we’ll just take out a loan.’ And then, when they are already in college, they 
say, ‘Hey, how long is it going to take me to pay this loan?’ I’m telling you this because my son’s friends, there are three 
of them, have left college. Why? Because they’ll have less debt if they leave now than if they finish. So I feel like this 
is a topic that needs to be added to these kinds of programs, letting parents know the reality. Because, many times, 
students are inspired and motivated and they apply for college. They say, ‘I was accepted.’ But how much are you 
going to pay? Where is that money going to come from? As parents, we practically live day by day, we know we need 
to save, but many of our families live day by day.

17So we need to be very aware of the reality. We can’t just jump on a cloud of dreams and say that this will happen. 
We will try to make it happen, but always with our feet on the ground and thinking. Thinking, ‘Ok, they are young,’ as 
my other children are, ‘we are going to create a separate account.’ But then, I tell you, you live day by day and you hit 
bumps in the road and then, forget about that account. It was for college but then how do I pay for rent? What’s left 
for my child to go to college? These are real situations that we have to take into account and always have to be talking 
about.

18Also, another thing that I liked a lot were the trips because we had the opportunity to go with our children. For me, 
my daughter tells me that she already knows what university she wants to go to. She really liked one of the ones that 
we visited, and they have what she wants to study, at least at this point, because later they change their minds. She 
said that she had really liked that university and came home really happy. When I took her she didn’t want to go. I 
made her go because she had no other option, she had to go with me. But then she came back happy. And then my 
sister-in-law left my niece with us. I told her that I had things to do, and that I would have to take her with me. She said, 
either way, she wants to stay with you. So I took her with us and, when my sister-in-law came to get her, she didn’t say 
anything. But when she came over again, she said, ‘Where did you take her that she won’t stop talking about college 
and this and that?’ She was really interested in things that had to do with college. She said, ‘Where did you take them? 
What did they do? Because she’s talking to me about a bunch of things and I don’t have the slightest idea what they 
are.’ So it was an experience just as much for our children as it was for us.

19You also need to put yourself in their shoes and understand the pressure of having to do homework. Everything that 
you have to write can create pressure, and they have so much. Yes, we understand them. I really do.

20There’s something that I learned listening to them. Parents are always saying, ‘Let’s go, look, you have to do this, do 
that.’ But we never stop to think how stressful it is for them to always apply themselves and do all the work that they 
have to do, and then have their parents on top of them adding pressure. So, for me, I really enjoyed it because they 
showed us another point of view. We had no idea how these young people who are in college and got scholarships, 
how hard they worked to get there, how they are living, how they are doing, and how much it took to get there. 
Because as parents we expect things from our children, but we don’t put ourselves in their shoes. I really loved the 
presentation with those four young people.
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Attachment 1:  Student Interview Protocol

Little Village Education Collaborative/ Enlace Chicago
Student Interview Protocol

Educational Background

1. What elementary school did you graduate from? What year did you graduate?
2. What high school did you graduate from? What year did you graduate?
3. Are you currently in school, working, both or other?

College and Career Aspirations

1. When you were a kid what did you want to be when you grew up? Why?
2. Did you have a plan about how you were going to be that? If so, what was that plan? 
3. Did what you wanted to be when you grew up change when you got to high school?

a. If it did change, why did it change? 
b. If it didn’t change, was there anything or someone in particular that kept you interested in that career

all those years?
4. Did you have a plan in high school to achieve that career goal? If so, what was your plan?
5. Were there people or resources that you would go to, to help you plan for achieving your career goal? If so,

what people or resources were most helpful?
6. Did you have plans to go to college at any point in elementary and/or high school? Why or why not?
7. If you did have plans to go to college, what did you know, at that time, about getting into college (i.e. school

options, applying, financing etc?)
a. What was your source of information? (i.e. family members, teachers, school counselors, after school

programs, friends etc.)

College Application Process

1. Did you end up applying to college? 

If they answered YES to question 1

2. What colleges/universities did you apply to? 
3. How did you end up choosing those?
4. What was your number one choice and why?
5. Who were the people that helped you during the application process and how did they help you?
6. Did you use any online tools or websites to help you with the college application process, for example for

information? Did you find them helpful? Why or why not?
7. What was the most frustrating/challenging part of the whole college application process? Why? How did you

overcome it?
8. Did you have fears about applying to college? What were they and how did you work through them?
9. As someone who has gone through the process, what is a piece of advice that you would give a junior who is

about to start the college application process? 

If they answered NO to question 1

10. What influenced your choice not to apply to college? 
11. Did you get through a portion of the application process? If so, what portion did you complete? What caused

you to stop? What kind of support would have been helpful to have at that time?
12. Do you have plans of someday applying (again)? Why or why not?
13. If you do plan on applying to college in the future, what would help you do so (i.e. information, financial

assistance, etc.)?

Is there anything you would like to add that I did not touch upon? Do you have any questions for me? Thank 
you for your time and willingness to contribute your experiences to this research! Once the report is written 
up we will contact you to provide you with a copy.
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Current Experience

1. If they applied to college: Did you enroll and are attending college? 
2. If not, what kept you from enrolling and/or attending?

a. Do you see yourself applying to college again in the future? If yes, what can be helpful for the application
process this time around and attending?

3. If yes go to question 4.

Is there anything you would like to add that I did not touch upon? Do you have any questions for me? Thank 
you for your time and willingness to contribute your experiences to this research! Once the report is written 
up we will contact you to provide you with a copy.

4. If they are currently in college: What are the current challenges that you are facing as a college student, if any
(i.e. family life, finances, academics, social life etc.)

a. How are you working through them, if at all?
b. What are resources that you are using if any or that you would like to help you through those

challenges?
c. What are some positives about your college experience thus far?

Is there anything you would like to add that I did not touch upon? Do you have any questions for me? Thank 
you for your time and willingness to contribute your experiences to this research! Once the report is written 
up we will contact you to provide you with a copy.
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Attachment 2:  Parent Focus Group Protocol
Parent Leaders for College

 Focus Group Protocol

Introducción:
Vamos a tomar tiempo para hablar sobre el programa de Padres Lideres para la Universidad. Nos gustaría tener una 
conversación sobre sus experiencias en el programa. Tenemos unas preguntas para empezar la conversación pero 
no es una entrevista sino una conversación entre todos. Por favor sea honesto en sus respuestas y comentarios. 
No estamos interesados en saber cuántas personas o quienes piensan de una cierta manera sino, mejor capturar 
en general lo que piensa el grupo. Esta conversación es para saber que está funcionando bien y que necesitamos 
mejorar en el programa. 

Como voy a facilitar la conversación y para poder prestarles toda mi atención me gustaría grabar la conversación 
para luego escucharla y escribir un resumen sin tener que tomar notas ahorita.  Sus comentarios serán anónimos y 
no utilizare sus nombres en el resumen. ¿Están todos de acuerdo con que grabe la conversación? ¿Hay alguien que 
no quiere que grabe?

Muy bien, entonces vamos a comenzar. No tiene que contestar o hablar en una orden en particular. No más vamos a 
tener una conversación por 30 a 45 minutos. 

Preguntas:

Meeting Participant Expectations
1. ¿Por qué decidieron ser parte de Padres Lideres para la Universidad? 
2. ¿Que querían aprender o experimentar? ¿Sienten que han aprendido eso o tenido esa experiencia en el

tiempo que ha estado en PLC?
3. ¿Hay algo que ha aprendido o experimentado que no se lo esperaba? 

Workshop and Activity Assessment
1. ¿Qué taller o actividad le gusto más y por qué? 
2. ¿Qué cambiarían de los talleres o actividades y por qué?
3. ¿Qué les pareció el taller de los ensayos personales con la conexión a la mariposa monarca?
4. ¿Qué les pareció las visitas a las universidades de UIC y NEIU El Centro? ¿Qué cambiarían de esos viajes?
5. Sus hijos han participado en algunos de los talleres, visitas a las universidades y con sus tareas, ¿Cómo fueron

esas experiencias para sus hijos y para ustedes con sus hijos?

Program Impact
1. ¿Su participación en PLC ha cambiado sus pensamientos sobre la educación universitaria? Si, si como han

cambiado?
2. ¿De todo lo que ha aprendido y experimentado que ha sido lo mas útil? ¿Por qué?
3. ¿Desde que empezó a participar en PLC ha visto o sentido un cambio en su vida, en su relación con su familia

o con la escuela de sus hijos? 

Future Goals
1. ¿Tiene planes de usar la información y recursos que ha recibido en PLC? ¿Cómo?
2. ¿Qué le gustaría aprender en el futuro sobre la educación universitaria?
3. ¿Qué experiencias les gustaría tener en el futuro en este programa? (Ejemplo: visitar otras universidades,

facilitar talleres para otros padres, etc.) 
4. ¿Cambiaría algo de este programa? ¿Qué y por qué? 

Conclusión:

Muchas gracias por compartir sus experiencias y pensamientos sobre su participación en Padres Lideres para la 
Universidad. Antes de concluir, ¿tienen algún otro comentario o algo que quieren compartir que no cubrimos en la 
conversación?

De nuevo muchas gracias. Yo les dejo saber cuándo el resumen está escrito para compartirlo con ustedes. Por mientas 
si tienen alguna pregunta sobre el proceso me dejan saber.
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Attachment 3:  To&Through College Access Groupings

UChicago Impact. (n.d). Data Definitions 2015 milestone report. Retrieved from https://toandthrough.uchicago.edu/
tool/cps/2015/definitions/.
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Attachment 4:  Network 7 High School Graduation & College Enrollment

UChicago Impact. (n.d.) Network 7 2016 milestone report. Retrieved from https://toandthrough.uchicago.edu/tool/
cps/2016/network/network-7/#/milestones.
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Attachment 5:  Network 7 College Enrollment
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Attachment 6:  Farragut College Enrollment
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Attachment 7:  Infinity College Enrollment
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Attachment 8:  Social Justice College Enrollment
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Attachment 9:  World Language College Enrollment
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Attachment 10:  MAS College Enrollment
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Attachment 11:  Spy/Community Links College Enrollment
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Attachment 12: On Open Letter to the People- poem by Luis Carranza

Our kids go missing one by one 
Hoorah! Hoorah!

Our kids go missing one by one 
Hoorah! Hoorah!

Our kids go marching one by one 
  The weakest one always gets killed by the gun 

And they all go falling down to the ground 
To decay and vanish 

Boom, Boom, Boom, BOOM!

When black and brown folks are out 
And ambulance sirens cover our streets with blue and red colors
Nevermind equality and justice for all 
Nobody seems to talk, see, or hear anything 
In a country where an everyday war is going on between our people 
As their heads kiss concrete floors 
Lungs gasping last breath 
Heart pumping last cycle
Brain flooding body with mixed signals 
Death becomes a dealer us the addicts 
As we feed off the lies of dominant culture keeping killing us in a garden of terror
Question why our system doesn’t want to give us a proper education with real historical facts 
Our books institutionalized public school classrooms packed and starved for resources 
So Students would rather pack heat and claim some corners to hustle even the streets learn how to smile with all 
the corruption 
Question why some of our family members work two jobs and still don’t make enough money to take care of their 
needs 
How hard it is to earn a couple of dollars but so quick to waste it because CEO’s run this country this is capitalism 
kid big business brother wake up
We are stuck under the chains of corporate capitalism disguised as a democracy where the real gangsters are titled 
by democrats or republicans who control your every move
This ain’t no land of free and freedom when we’ve established a country built on other people’s blood and sweat 
where we beat on brothers and sisters based on how much melanin they posses in their skin 
When black brown boys break like toy soldiers destroying every limb by the hands of our jacked up government 
Criminal justice systems are a joke when racism is the crack of america with police officers that can kill and go free 
to kill again 
That is the evolution of the kkk 
They no longer have to wear white robes 
They wear gold stars 
Blue white shirts 
Black blue pants and black boots 
To stomp and flip some jaws open 
Given firearms as their protection against black and brown folks as if they were wild animals ready to die 
In this country we refuse to change the status quo break through glass ceiling because women are still marching 
down our streets holding hands
Remaking, Reimagining, Creating 
Giving birth to a new country 
I can see lady liberty’s face in diverse colors
Fighting for leadership roles to progress from bigotry 
Who says we can’t rewrite history when in our closed fist we hold the revolution
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Our Mission
The mission of the Little Village Education Collaborative (LVEC) is to connect the key players 
impacting the education system in this community in order to pool their time, talent and expertise. 
The group works to evaluate the current state of this system, plan strategic improvements for 
the future, and support legislative changes that expand educational access and opportunity. Its 
ultimate goal is to enhance educational outcomes in Little Village from birth to old age.


